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The  summary  information  in  this  report  provides  teachers,  school 
administrators,  and  students  with  an  overview  of  results  from  the  January 
1999  administration  of  the  English  33  Diploma  Examination.  This 
information  is  most  helpful  when  used  in  conjunction  with  the  detailed 
school  and  jurisdiction  reports  that  are  provided  electronically  to  schools 
and  school  jurisdiction  offices.  A provincial  report  containing  a detailed 
analysis  of  the  combined  November,  January,  June,  and  August  results  is 
made  available  annually. 

Description  of  the  Examination 

The  English  33  Diploma  Examination  consists  of  two  parts:  a written- 
response  section  and  a reading  section.  Each  section  is  worth  50%  of  the 
total  examination  mark. 

Achievement  of  Standards 

The  information  reported  is  based  on  the  final  course  marks  achieved  by 
5 739  students  who  wrote  the  January  1999  examination  and  received  a 
school-awarded  mark. 

• 93.1%  of  these  students  achieved  the  acceptable  standard  (a  final 
course  mark  of  50%  or  higher). 

• 4.3%  of  these  students  achieved  the  standard  of  excellence  (a  final 
course  mark  of  80%  or  higher). 

Of  the  students  who  wrote  the  January  1999  examination,  42%  were 
female  and  58%  were  male. 

• 94.4%  of  the  female  students  and  92.2%  of  the  male  students  achieved 
the  acceptable  standard  on  the  examination. 

• 9.1%  of  the  female  students,  and  8.0%  of  the  male  students  achieved 
the  standard  of  excellence  on  the  examination. 

Provincial  Averages 

• The  average  school-awarded  mark  was  61.3%. 

• The  average  diploma  examination  mark  was  63.2%. 

• The  average  final  course  mark,  representing  an  equal  weighting  of  the 
school-awarded  mark  and  the  diploma  examination  mark,  was  62.7%. 

Liberia 

EDUCATION 


Part  A:  Written  Response 


In  responding  to  Part  A,  students  are  required  to  complete  three  separate  writing  assignments,  each  of  which 
assesses  a variety  of  reading,  thinking,  and  writing  skills. 

Readers  will  find  the  results  most  meaningful  in  the  context  of  the  assignments  and  the  scoring  descriptors.  The 
most  useful  starting  place  for  reviewing  the  results  is  at  the  3 Satisfactory  level.  Such  work  exceeds  the  pass 
mark  of  50%.  The  scoring  criteria  have  been  revised  effective  this  school  year.  The  scoring  guides  that 
describe  scoring  criteria  are  in  the  1998—99  English  33  Information  Bulletin  as  found  on  the  Internet. 

The  table  below  outlines  the  requirements  for  each  assignment,  the  categories  for  scoring  each  assignment,  the 
amount  each  category  contributes  to  the  total  mark  (Parts  A and  B combined),  and  the  percentage  of  students 
achieving  at  the  various  levels.  In  January  1999,  the  average  raw  score  for  Part  A was  31.0  out  of  50. 

By  comparing  school  and  jurisdiction  results  to  the  provincial  results  presented  here,  teachers  can  determine 
areas  of  strength  and  weakness  in  the  achievement  of  their  students  and,  consequently,  areas  of  potential 
strength  and  weakness  in  their  programs. 


Examination  Blueprint  and  Percentage  Distribution  of  Scores 

Percentage  Distribution  of  Scores 

Description  of  the  Scoring  Proportion  of  Excellent  Proficient  Satisfactory  Limited  Poor 

Writing  Assignment  Category  Total  Mark(%)  5 4.5  4 3.5  3 2.5  2 1.5  1 Ins* 


Personal  Response  to 
Literature 

Thought  and  Detail 

10.0 

1.6 

2.6 

16.2 

19.9 

42.8 

10.4 

5.7 

0.4 

0.2 

0.2 

The  student  is  required 
to  read  a piece  of 
literature  and  to  write  a 

Organization 

5.0 

1.8 

2.8 

18.1 

19.8 

41.5 

10.5 

4.8 

0.3 

0.1 

0.2 

response  from  a personal 
perspective. 

Matters  of  Choice 

5.0 

1.7 

2.5 

14.5 

17.7 

44.8 

11.6 

5.7 

0.8 

0.4 

0.2 

Matters  of  Correctness 

5.0 

1.7 

2.6 

13.2 

17.5 

35.9 

14.8 

11.8 

1.3 

0.8 

0.2 

Functional  Writing 

The  student  is  required 
to  write  a response  to  a 
particular  situation 

Thought  and  Detail 

10.0 

2.1 

2.9 

16.3 

17.0 

35.5 

14.5 

9.6 

1.1 

0.5 

0.5 

(e.g.  a business  letter 
or  speech). 

Writing  Skills 

5.0 

1.4 

2.4 

12.9 

14.3 

38.7 

15.1 

12.1 

1.8 

0.7 

0.5 

Response  to  Visual 
Communication 

The  student  is  required 

Thought  and  Detail 

5.0 

1.8 

1.8 

9.6 

12.1 

34.5 

19.4 

16.4 

2.2 

0.8 

1.3 

to  respond  to  a 
photograph.  The  student 

Writing  Skills 

5.0 

1.2 

1.8 

8.5 

10.8 

42.2 

17.2 

13.7 

2.2 

1.1 

1.3 

writes  about  main  ideas 
in  relation  to  techniques 
of  visual 
communication. 


*Ins  (Insufficient)  is  a special  category  that  includes  students  who  did  not  attempt  the  assignment,  who  wrote  too  little  to  evaluate,  or  who 
wrote  answers  that  did  not  address  the  topic. 

Note:  The  shaded  portion  represents  the  percentage  of  students  who  achieved  or  exceeded  the  acceptable  standard. 

Students  with  scores  of  4,  4.5,  and/or  5 have  achieved  the  standard  of  excellence. 
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Examiners'  Comments 


Section  I:  Personal  Response  to  Literature 

Students  understood  the  excerpt  from  Iron  and  Silk  and  identified  with  April’s  fears  in  responses  that  were  often  three 
to  four  pages  in  length.  Many  ESL  students  were  able  to  relate  their  personal  experience  of  moving  to  Canada.  Some 
students  wrote  about  their  own  difficulties  with  public  speaking.  Students  generally  agreed  that  it  is  wise  for  people  to 
confront  their  fears;  as  a result  they  may  experience  a sense  of  achievement,  a decrease  in  fear,  or  an  increase  in 
confidence  or  self-esteem.  Some  students  associated  the  victory  over  fear  with  a sense  of  relief,  which  is  also  a valid 
and  reasonable  opinion  given  the  abstract  nature  of  April’s  sense  of  achievement. 

Many  students  were  intrigued  with  the  psychological  aspects  of  fear  and  wrote  about  causes  and  treatments.  Some 
students  developed  a philosophical  approach  to  the  topic  and  discussed  the  topic  in  terms  of  concepts.  These  responses 
varied  in  thoughtfulness  from  superficial  to  perceptive. 

Students  developed  ideas  such  as  “if  you  fear  the  fear  you  will  grow  up  to  be  apathetic;  if  you  fight  the  fear,  you  will 
grow  up  to  be  anything,”  “Facing  our  fears  is  an  important  step  in  the  development  of  our  personality,”  “The 
anticipation  of  fear  is  greater  than  the  fear  itself,”  “By  giving  in  to  fears  you  are  only  robbing  yourself  of  future  success 
and  achievements,”  and  “Fear  is  a feeling  nobody  enjoys  but  the  successful  people  use  fear  as  a motivation  in  order  to 
achieve  their  goal.”  In  one  way  or  another,  many  students  said  that  facing  fear  is  a part  of  life. 

Frequently,  students  elaborated  their  ideas  through  personal  examples  which  included  fear  of  spiders,  fear  of  heights, 
fear  of  enclosed  spaces,  fear  of  the  dark,  and  fear  of  rejection.  Other  students  used  literature  to  support  and  clarify  their 
ideas  including  references  to  fear  in  On  Golden  Pond , The  Scarlet  Ibis , Ordinary  People , The  Bean  Trees , King  Rat , 
Night,  Harrison  Bergeron,  Dances  with  Wolves,  Jurassic  Park,  Fahrenheit  451,  and  Death  of  a Salesman.  Some 
students  used  examples  from  movies  and  television  with  varying  degrees  of  success.  The  use  of  literary  examples 
varied  from  inappropriate  support  that  weakened  organization  to  effective  illustrations  that  resulted  in  a balanced 
development  of  ideas. 

Students  who  achievied  a 3 Satisfactory  demonstrated  a defensible  understanding  of  the  excerpt  and  responded  to  the 
assignment  in  a conventional  way.  Generally,  students  at  this  level  formed  an  opinion,  commented  on  the  reading 
selection,  and  then  used  personal  observations  or  examples  from  literature  to  support  their  opinion.  Students  generally 
revealed  that  they  have  learned  to  impose  order  on  their  writing;  even  students  whose  understanding  was  not  always 
defensible  organized  their  content  in  a logical  manner. 

Students  who  achievied  4 Competent  and  5 Excellent  interpreted  the  excerpt  in  a well-considered  and  even  insightful 
way.  These  student  responses  were  effectively  developed  with  thoughtful  ideas  and  coherent  explanations.  They  were 
able  to  choose  words  and  manipulate  syntax  for  stylistic  effect. 

Section  II:  Functional  Writing 

In  January  1999,  the  Functional  Writing  assignment  required  students  to  assume  the  role  of  a Grade  12  representative 
on  the  Nalwen  Students’  Union.  The  students  were  to  write  a speech  to  persuade  Ms.  Ordkurat  (the  principal)  and  the 
Nalwen  High  School  Council  to  retain  complete  Cosmetology  and  Mechanics  programs  for  the  school.  The  principal 
and  council  are  considering  offering  only  introductory  modules  in  those  Career  and  Technology  Studies  (CTS) 
programs.  Intermediate  and  advanced  modules  would  no  longer  be  available. 

In  their  speeches,  students  were  expected  to  use  an  appropriately  persuasive  tone,  to  consider  their  audience  and 
purpose,  and  to  utilize  appropriate  support  from  information  provided.  The  students  were  given  an  editorial  cartoon 
and  comment,  a newspaper  guest  column  by  a parent,  a chart  showing  cost  recovery,  a table  showing  employment 
statistics  for  graduates  of  the  Cosmetology  and  Mechanics  programs,  and  brief  interview  statements  from  Cosmetology 
and  Mechanics  teachers.  The  assignment  requires  students  to  carefully  select  details  and  then  organize  them  into  a 
persuasive  speech. 

Even  the  weaker  responses  demonstrated  a grasp  of  the  assignment  and  used  an  appropriate  tone.  In  some  cases, 
brevity  indicated  a writer  who  was  highly  selective  and  precise;  in  other  cases,  brevity  indicated  underdevelopment. 
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Problems  resulted  from  the  failure  of  some  students  to  recognize  the  organizational  demands  of  the  assignment. 
Unplanned  speeches  resulted  in  a failure  to  synthesize  the  information,  or  resulted  in  arguments  that  were  uneven  in 
effectiveness. 

Stronger  responses  were  clear,  used  tone  persuasively,  and  explained  ideas.  Some  acknowledged  both  sides  of  the 
issue  before  refuting  the  arguments  for  reducing  the  Career  and  Technology  Studies  program  and  emphasizing  the  need 
for  complete  programs.  Some  writers  created  a strong  beginning,  synthesized  information  well,  recognized  strengths  in 
Nalwen  High  School  as  it  exists,  and  used  information  for  persuasive  purposes. 

Students  achieving  3 Satisfactory  provided  information  sufficient  to  fulfill  the  purpose  of  their  speeches.  Using  an 
appropriate  tone,  they  identified  their  purpose  and,  stated  their  reasons  for  supporting  the  retention  of  a full  CTS 
program  in  Cosmetology  and  Mechanics,  using  some  of  the  information  provided  for  support. 

Students  achieving  4 Competent  and  5 Excellent  sustained  a precise  awareness  of  audience  and  an  appropriate,  often 
persuasive,  tone.  Their  speeches  contained  specific  details  from  a perspective  that  would  persuade  listeners  that  the 
retention  of  the  full  Cosmetology  and  Mechanics  programs  was  essential. 

Section  III:  Response  to  Visual  Communication 

The  black  and  white  photograph  appearing  in  the  January  1999  examination  shows  three  children  watching  as  a fourth 
uses  a rope  to  drag  around  a box  that  is  labeled  “Humanitarian  Daily  Ration.”  The  box  contains  a younger  child  who  is 
looking  directly  at  the  camera.  Most  of  the  children  are  barefoot.  A barefoot  mother  holding  another  youngster 
follows.  Behind  her,  two  other  women  stand  and  watch.  In  the  background,  tents  are  visible.  The  setting  is  a field  of 
tall  grass  with  a path  in  the  centre. 

This  photograph  was  clearly  accessible  to  students:  responses  were  a little  longer  than  in  the  past  and  the  incidence  of 
Insufficient  responses  was  lower  than  usual.  Student  generalizations  often  suggested  that  the  children  were  poor  but 
happy.  Few  students  presented  implausible  conjectures.  Planning  varied  from  none  to  elaborate.  Although  many 
students  began  with  a generalization,  a significant  number  of  students  used  an  exploratory  approach,  concluding  with  a 
generalization.  This  inductive  development  is  appropriate,  especially  in  first-draft  writing.  Some  students  developed 
an  implicit  interpretation  of  the  photograph,  and  a few  students  developed  a philosophical  response. 

Though  some  students  simply  listed  details  that,  if  explained,  revealed  poverty,  other  students  gave  insightful 
explanations  such  as  suggesting  that  the  baby  in  the  box  represents  the  reliance  of  needy  nations.  Some  students 
associated  the  tents  with  refugees  and  war;  others  focused  on  the  contrasting  feelings  of  the  adults  and  children.  Many 
students  drew  attention  to  the  rope  on  the  box,  but  few  offered  an  interpretation.  The  shoes  or  lack  of  shoes  were  often 
used  to  support  the  idea  of  poverty. 

Students  developed  generalizations  such  as  “Even  without  a lot  of  money  you  can  get  by  if  you  make  the  most  of  what 
you  have  and  are  happy,”  and  “No  matter  how  painful  life  is  it  always  provides  us  with  times  of  pleasant  and 
worthwhile  distraction.”  Many  students  saw  the  children  as  innocents  who  did  not  realize  the  difficulty  of  their 
situation. 

Some  students  used  the  option  from  the  directions,  “You  may  also  refer  to  the  photographer’s  choices  to  support  your 
idea,”  and  commented  on  basic  choices  the  photographer  made.  Students  noted,  for  example,  that  choosing  black  and 
white  emphasizes  the  poverty,  that  the  active  body  language  of  the  children  suggests  that  they  are  the  focus,  and  that 
the  background  suggests  existence  in  poverty. 

Students  who  achieved  3 Satisfactory  interpreted  the  photograph  in  a conventional  way,  providing  generalized 
support.  Many  students  at  this  level  commented  upon  the  photograph’s  details,  looking  more  at  what  was  included  in 
the  picture  than  at  interpretation.  A few  also  considered  photographic  choices. 

Students  achieving  4 Competent  and  5 Excellent  provided  well-considered  interpretations  of  the  photograph.  These 
students  explained  how  the  details  in  the  photograph  reinforced  their  interpretations.  Some  also  considered  the  way 
that  the  photographer’s  choices  supported  their  idea. 
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Question- 

■by -Question  Results 

Question 

Key 

Difficulty : 

1 

c 

69.8 

2 

B 

68.7 

3 

C 

47.2 

4 

A 

64.6 

5 

A 

36.7 

6 

D 

59.9 

7 

D 

77.5 

8 

B 

55.6 

9 

A 

63.1 

10 

C 

74.6 

11 

C 

74.2 

12 

D 

70.3 

13 

A 

69.3 

14 

D 

57.5 

15 

C 

55.9 

16 

B 

59.1 

17 

B 

69.0 

18 

B 

56.5 

19 

D 

62.9 

20 

B 

63.7 

21 

D 

65.9 

22 

A 

73.4 

23 

A 

64.7 

24 

D 

51.5 

25  - 

A 

67.1 

26 

C 

60.5 

27 

B 

58.4 

28 

B 

60.8 

29 

B 

67.1 

30 

C 

63.3 

31 

C 

92.7 

32 

A 

82.1 

33 

C 

44.6 

34 

D 

44.7 

35 

B 

51.4 

36 

C 

54.5 

37 

C 

78.8 

38 

D 

69.4 

39 

A 

68.8 

40 

B 

82.0 

41 

D 

32.4 

42 

A 

66.6 

43 

C 

80.0 

44 

B 

66.0 

45 

C 

78.6 

46 

D 

56.9 

47 

C 

50.3 

48 

B 

65.2 

49 

A 

65.4 

50 

B 

89.8 

51 

A 

80.5 

52 

A 

65.1 

53 

D 

65.4 

54 

B 

51.3 

55 

D 

60.3 

56 

A 

66.7 

57 

C 

57.2 

58 

B 

43.9 

59 

C 

58.9 

60 

C 

75.2 

61 

D 

68.6 

62 

B 

57.9 

63 

D 

61.2 

64 

A 

40.0 

65 

A 

71.1 

66 

D 

68.9 

67 

C 

73.2 

68 

C 

74.4 

69 

A 

73.3 

70 

B 

57.3 

^Difficulty — percentage  of  students 
answering  the  question  correctly 


Part  B:  Reading 

The  table  at  the  left  shows  question-by-question  results  and  the  keyed 
answers.  Parallel  tables  in  the  school  and  jurisdiction  reports  show  the 
percentage  of  students  who  selected  each  alternative.  By  comparing 
school  and  jurisdiction  results  with  the  provincial  results  presented  here, 
teachers  can  determine  areas  of  strength  and  weakness  in  the 
achievement  of  their  students  and,  consequently,  areas  of  potential 
strength  and  weakness  in  their  programs. 

Examination  Blueprint 

Part  B:  Reading  has  a value  of  70  marks,  one  mark  for  each  multiple- 
choice  question.  Each  question  is  classified  in  two  ways:  by  the 
curricular  content  area  being  tested  and  by  the  thinking  (process)  skill 
required  to  answer  the  question.  The  examination  blueprint  illustrates 
the  distribution  of  questions  in  January  1999  according  to  these 
classifications. 


Classification  by  Thinking  Skills 

Classification  by 
Course  Content 

Literal 

Understanding 

Inference  and 
Application 

Evaluation 

Total 

Meanings 
(Main  Ideas/ 
Details) 

1,2,  4,  11,  12, 
13,  14,  17,  22, 
23,  25,  26,  31, 
45,  46,  48,  53, 
62,  67 

18,  29,  58,  59, 
61,68,  70 

26  Items 
(18%) 

Relationships  of 
Form  and  Content 

41 

7,  9,  15,  16,  24, 
33,34,  44,51, 
60,  65 

8,  35,  49 

15  Items 
(11%) 

Human 
Experience 
and  Values 

30 

6,  19,  20,21, 
27,  28,  50,  52, 
54,  55,  57,  64, 
66 

3,5,  10,  32,47, 
56,  63,  69 

22  Items 
(16%) 

Knowledge  of 
Revision  and 
Editing 

36,  37,38,  39, 
40,  42,  43 

7 Items 

(5%) 

Total 

9 Items 
(7%) 

43  Items 
(30%) 

1 8 Items 

(13%) 

70  Items 
(50%) 

Subtest  Results* 

Results  are  reported  in  average  raw  scores. 

Total  Part  B:  44.8  out  of  70 
Course  Content 

• Meanings:  17.3  out  of  31 

• Relationships  of  Form  and  Content:  8.9  out  of  15 

• Human  Experience  and  Values:  13.6  out  of  17 

• Knowledge  of  Revision  and  Editing:  5.0  out  of  7 


*Readers  are  cautioned  not  to  compare  subtest  results  because  the  subtests  are  not  of 
equal  difficulty.  Instead,  readers  should  compare  these  provincial  subtest  results 
with  their  own  school  subtest  results. 
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Examiners’  Comments 


The  results  of  Part  B:  Reading  indicate  that  English  33  students  are  competent  readers  and  thinkers.  Most 
students  are  able  to  evaluate  interpretation  of  complex  texts  and  questions,  and  access  surface  meaning  from 
more  sophisticated  texts  and  questions.  The  table  below  gives  results  for  the  seven  multiple-choice  questions  on 
“Spring  Poem”  by  Roo  Borson,  which  presents  a nostalgic  look  at  a “golden  age.”  This  set  of  questions 
represents  a range  of  difficulty  (50.3  to  89.8)  and  a variety  of  question  types  (see  blueprint  on  page  5).  The  table 
shows  the  percentage  of  students,  in  five  groups,  that  answered  each  question  correctly.  The  comments  following 
the  table  address  some  of  the  decisions  that  students  may  have  made  and  some  of  the  skills  they  may  have  used  to 
answer  these  questions  correctly. 


Percentage  of  Students  Correctly  Answering  Selected  Multiple -Choice  Questions 


Question  Number 


Student  Group 

44 

45 

46 

47 

48 

49 

50 

All  Students 

66.0 

78.6 

56.9 

50.3 

65.2 

65.4 

89.8 

Students  achieving  the  standard  of 
excellence  (80%  or  higher,  or  A) 
on  the  whole  examination 

84.8 

95.3 

86.0 

83.5 

88.1 

92.0 

98.8 

Students  achieving  the  acceptable 
standard  who  received  marks 
between  65%  and  79%,  or  B,  on 
the  whole  examination 

74.5 

88.9 

68.4 

63.0 

73.6 

77.9 

97.2 

Students  achieving  the  acceptable 
standard  who  received  marks 
between  50%  and  64%,  or  C,  on 
the  whole  examination 

61.3 

74.8 

47.4 

39.4 

59.7 

56.9 

90.0 

Students  who  have  not  achieved 
the  acceptable  standard  (49%  or 

43.4 

50.0 

33.0 

23.9 

42.1 

37.2 

62.6 

less),  on  the  whole  examination 


44.  The  words  “A  moment”  (line  1 ) are 
repeated  in  line  5 and  in  line  9 to 
emphasize  the 

A.  fear  of  what  lies  ahead 
*B.  importance  of  remembering 

C.  need  to  make  sense  of  the  past 

D.  desire  to  move  on  to  the  future 


Question  44:  This  question  was  of  average  difficulty  and 
discriminated  well  between  the  four  groups  of  students  noted  in  the 
table  above.  Of  the  students  who  achieved  the  standard  of  excellence 
on  the  whole  examination,  84.8%  were  able  to  see  that  the  repetition 
of  the  phrase  “A  moment”  serves  to  emphasize  the  significance  of 
this  memory  from  the  past.  A thoughtful  reading  of  lines  1 to  14  first 
reveals  specific  details  from  the  past  that  are  important  to  the  speaker 
(lines  1 to  8)  and  then  a positive  general  statement  growing  out  of  the 
details  (lines  9 to  14).  Students  who  were  unsuccessful  on  this 
question  were  attracted  equally  to  A and  C,  missing  the  speaker’s 
respectful,  almost  reverent  regard  for  this  time  in  the  past  indicated 
by  the  phrases  “a  moment  of  silence”  and  “a  kind  of  trust.” 
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45.  The  words  “rare”  and  “last”  (lines  15  to  16) 
suggest  the  speaker’s  sense  of 


A 

frustration 

B. 

anger 

*c. 

loss 

D. 

inferiority 

Question  45:  This  question  tests  students’  ability  to  infer  the 
meaning  of  the  words  “rare”  and  “last”  from  context.  A moderately 
easy  question  at  78.6%  overall,  this  question  also  discriminated  well 
Students  who  interpreted  the  remembered  image  in  line  15  as  “rare” 
in  the  sense  of  uncommonly  exceptional,  and  “last”  in  line  16  as  the 
end  of  something  special  or  valuable,  would  conclude  that  the 
speaker  feels  a sense  of  loss  for  this  perfect  time  when  life  seemed 
straightforward  and  beautiful. 


46.  The  “infinite  details  of  the  landscape” 
(line  32)  are  details  that  seem 


A 

limited 

B. 

illusory 

C. 

plausible 

*D. 

boundless 

Question  46:  Students  found  this  question  challenging.  The  56.9% 
who  answered  correctly  either  knew  the  meaning  of  “infinite”  or 
were  able  to  use  context  to  infer  its  meaning.  They  may  have  chosen 
boundless  as  an  answer  as  a result  of  noting  the  many  and  varied 
images  in  the  poem  and  the  youthful,  exuberant  perspective  of  life 
described  by  the  speaker.  Students  who  were  unsuccessful  on  this 
question  were  drawn  to  alternatives  A and  B equally,  thereby 
demonstrating  weaker  vocabulary  skills  and  confusion  about  the 
enthusiasm  in  the  speaker’s  description  of  this  memory. 


47.  The  speaker’s  longing  for  the  past  is  most 
strongly  expressed  in 

A.  “the  last  straight  roads  with  life  on 

them”  (line  16) 

B.  “and  a golden  age  of  beards  / still  to  be 

found  on  men  drinking” 

(lines  18-19) 

*C.  “the  sudden  homesickness  / for  an 
age”  (lines  22-23) 

D.  “to  stand  forever  and  / grow  like  a 
plant”  (lines  29-30) 


Question  47:  This  question  required  that  students  infer  meaning  and 
evaluate  the  relative  emphasis  of  four  descriptions  made  in  support  of 
the  speaker’s  longing  for  the  past.  Students  who  knew  that 
homesickness  is  a state  of  depression  caused  by  longing,  would 
quickly  choose  alternative  C.  Students  who  recognized  that 
alternative  C is  also  more  general  than  the  other  three  alternatives, 
would  appreciate  it  as  a stronger  expression  of  longing.  Intense 
emotion  felt  as  homesickness  for  a perfect  time  in  the  past,  is  a 
typical  human  experience;  this  idea  is  central  to  the  main  idea  of  the 
poem  and  supports  C as  the  strongest  expression  of  longing. 

Students  achieving  below  the  acceptable  standard  on  the  whole  exam 
appeared  to  guess  on  this  question  as  25%  of  this  group  went  to  each 
alternative.  This  is  the  most  difficult  question  of  the  set,  which  is  not 
surprising  given  that  evaluation  is  the  most  challenging  cognitive 
skill. 


48.  In  the  context  of  the  entire  poem,  the 
untethered  dog  (line  33)  and  the  boys 
“late  for  dinner”  (line  35)  suggest  an 
atmosphere  of 


A.  danger 

B.  freedom 

C.  calmness 

D.  uneasiness 


Question  48:  For  this  question  of  average  difficulty,  students  had  to 
consider  the  two  details  referred  to  in  the  question  in  the  context  of 
the  whole  poem.  Knowing  the  meaning  of  “untethered”  and  the 
implication  of  “late  for  dinner”  would  direct  students  to  alternative 
B.  Understanding  the  speaker’s  view  of  the  past  as  a time  of 
perfection,  indeed  a “golden  age”  (line  18),  would  lead  students  to  an 
appreciation  of  the  atmosphere  of  freedom  that  pervades  the  poem. 
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49.  The  dominant  poetic  device  used  in  this 


poem  is 

*A. 

imagery 

B. 

contrast 

C. 

repetition 

D. 

exaggeration 
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Question  49:  Question  49  was  an  evaluative  question  mat  proved  to 
be  somewhat  difficult.  It  discriminated  well  between  students  who 
achieved  the  acceptable  standard  and  those  who  did  not  achieve  the 
acceptable  standard.  To  answer  this  question  correctly,  students  had 
to  evaluate  the  relative  dominance  of  each  poetic  device  as  used  in  the 
poem.  While  contrast,  repetition,  and  exaggeration  are  used,  the 
poem  abounds  with  images  that  work  on  a sensory  level  such  as 
“peeling  billboards,”  “leafy  trees,”  and  “tall  blooms.”  In  addition, 
imagery  in  the  sense  of  a variety  of  figurative  devices,  also  exists  in 
the  poem:  “silenced  taps  grow  like  a plant,”  and  “extinct  photogenic 
face”  are  examples.  Students  who  achieved  the  standard  of 
excellence  demonstrated  skill  in  the  understanding  of  and  use  of 
poetic  devices;  those  who  achieved  below  the  acceptable  standard 
appear  to  lack  this  knowledge  and  skill. 


50.  Throughout  the  poem,  the  speaker’s  use  of 
words  such  as  “old-fashioned”  (line  2),  “a 
golden  age”  (line  18),  and  “the  last  of  a 
tribe”  (line  42)  suggests  a feeling  of 

A.  surprise 
*B.  longing 

C.  confusion 

D.  excitement 


Question  50:  The  final  question  in  this  set  required  students  to  infer 
meaning  from  several  details  and  then  to  apply  the  meaning  in  an 
effort  to  identify  the  overall  feeling  created  in  the  poem.  The  idea 
that  the  speaker  feels  a sense  of  longing  for  the  past,  presented  as  a 
golden  age  of  growth  and  freedom,  is  developed  by  details  throughout 
the  poem.  The  question  was  not  difficult,  likely  because  earlier 
questions  in  the  set  directed  students  to  specific  details  or  helped 
students  appreciate  the  overall  effect  or  message  of  the  poem. 


Comparison  of  Students’  Results  on  Parts  A and  B 

While  it  is  not  intended  that  Parts  A and  B of  the  English  33  Diploma  Examination  be  considered  as  separate 
examinations,  it  is  interesting  to  compare  the  distribution  of  scores  on  the  two  parts  of  the  examination. 


Part  A 

Part  B 

A 

6.9% 

19.5% 

B 

36.6% 

31.3% 

C 

47.1% 

29.0% 

F 

9.4% 

20.2% 

In  January  1999,  considerably  more 
students  were  awarded  scores  in  the 
“A”category  on  Part  B of  the  examination 
than  on  Part  A.  The  scarcity  of  scores  of 
80%  and  above  on  Part  A does  not  signal  a 
new  phenomenon;  in  the  past,  few  students 
have  scored  at  this  level  on  Part  A. 


For  further  information,  contact  Victoria  Forchuk  (vforchuk@edc.gov. ab.ca)  or  Elana  Scraba  (escraba@edc.gov.ab.ca)  at 
the  Student  Evaluation  Branch  at  (780)  427-0010.  To  call  toll-free  from  outside  of  Edmonton,  dial  310-0000. 

Copyright  1999,  the  Crown  in  Right  of  Alberta,  as  represented  by  the  Minister  of  Education,  Student  Evaluation  Branch, 

1 1 160  Jasper  Avenue,  Edmonton,  Alberta  T5K  0L2.  All  rights  reserved. 
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